EFERFFR

Journal of Jimei University

$oa s s
2023 459 H

Vol.24 No. 5
Sep. 2023

RKBEBEFTHNEEZ, ERIINFEAZWER
mRA, HHEY KT

(1 {HAIFFERFEFER, Hf 2 M 730070,
2HHACHEATAEEEERE, i 2N 730070,
3 HeAHKFESFR, Wl 8 621000)

[RE] SO BEAE T BUZ AN iz AR5 A . FATE 7 P B B S Al A S AR A Xt A 2 A A
TIVL KRS B0 BT U050, BRSO AT LU ) JR AT L SR 3 M T AR, DA 52
AT R, KRB AE TP TR P LR SO, AR SRR R T A S B SRR
W] S < R R T AR B PR R AT DO B R . M SUIE R L KT BB, s PR BT
L G Ir A R A RO B AT A R (6 UE S 5 R 4 AR EL AR SRR B AR T TROR R 1 K

JE&J7 18],

[RE2IA] MCKALEAETB; AL, Posoril; sEmaiiER

[HESES] G442 [ XHkFRIRAS] A

—. 5|8

A A B 4E T ( growth mindset intervention,
fAIFR GMI) JEFEF R NI (implicit theories
of intelligence) MYt I, A% UERA AT LA
WA ERR IR R RTS8 . B, SRRl
U A RO, HORJEA LIy 3 ANk, A
2002 4% 2007 WA, 3 AR R
B, B A TR L A T 9 S 2 Aronson HEST
“CERERT TGS, BRI E R ERS < EE
SAE R TE BN A 0 22l U 22 B v 2 4%
TEFI” U #5235 Good 45 N AEZLH 2 WH L T Hi (5 B
SR R RCR, T IRIE— PSR, K
PR B SR AE T BRI T IR & T B s 24
N2 SR Blackwell JFIE T 9\MAEE, A PALK
U SEAET T 7 A i 52 0 7T DL -E AR R AR 3
ARG S ik 3 AN A B A T ORI (—
308 AZhn), (HREARUEN] T A< A 4 T oot
AT B R SR AR, A
2008 AEF 2018 4F, XA 3 2R SRR T
M) Z A T U BRI DA KT S L S

[YFEHE] 2023 -03 - 31

[XEHS] 1671 —6493 (2023) 05 -0018 —08

&, 2008 4, Dweck I Blackwell ¥ it 1" — Ffiny
“HiiRl2#” (Brainology) HITFHEHIEEF, Yeager
HI[F]2# Dave Paunesku . Carissa Romero ¥ 3iX ff1£k |-
MR T T 435 B2 Paunesku %5 A TE R[]
AR BT R RS AR Yeager 56 A X1 i 4
AR, R A T ) R,
=S R BRI A, O 2019 AR T IR = A
Yeager i “ 42> UK A BHE”  (National Study
of Learning Mindsets , &K NSLM) AJHF 5% B SR AE
CAKR) e bRR, F1E T X T IBCER S B
WHE, JFE TR A A T 4 T SR
BB IABIAG . AR E 2
T 20 AERY IO AR AR, I B SR A T 7 F AR
ZA, AN EMZ LRI TS . AR A
OHE RS E DB R4 T 1SR T T 1
MIRCR, TR TBUNS 4, e—Rresl FERR
iy “BITHGE” . WAR AEE F TN
IR BT U SR A A E S RSO R #iAL
S, AT HEE BURUESMREE, EXNHAEFR
AR HEM . 82, B B ZE T 7 3 IS 2
2.7 WRSEPR 2R x5 ) T W A Rk 7 AR ST

(BE€TB] BEZEARP ARG XRF 2 3 S 0 1wk 2 F o (e BR300 0 580 1 6% 52 e Kz Bl 4 20 BF 5%

(32360211)

[EZFRN] Bbedi (1979—), L, HRKBHA, WAL R0 MaEbedz, WA S Il, 2507 gt 220

P OPMARHE .



555 W WA, . KRBT AR | AR FIALE S P R 19

SEWE T RS OB ARSI B R TR AL
[FIE, S55 or i E NAMIF SO0, 70 i 2R R 4
TR BB 4 Hh K B S A 04 Rk 2
Wi PR 28 SRR BT FE K SR #he - LA O 3 1 B 4 ik
AL 14 I TR SR A e (3 AT i ) £ 4 S S e
) —Lbd T

=, BB BTy iR it B A
KL%

(—) BEEEERL

B Y R A+ B B S B 1S 45 T Dweck 55
FHERINETE, BT X T ELE, Dweck #EH T
XFae o) Hobe Ry i BEHE 2, hb & A o ) H bR
(learning goals) F1ZR I HAr ( performance goals)
PIRPIRCE), FTEIESRAE I RUBT G, A MhBE A FehE
71, BEMETXI PR, SRR SR M A A B R 1Y IE
TETPPA, TG S I, PRI [ sRE Bk  . Dweck
N A2 2] B AR AN [F B FE SRS TR [R Y
BTG, XA HSIRMER MRS, H 2 AT
R R, T8 B E AT s R S AR
BRI, BV A ] IR, ESE
THEPRRE ST (sl R ) SRR [F Y
PR AT A JE4E (fixed mindset) Y
AN “BRADRMEE” “WR A XA
J1, AT 2 R AR e ) R K L 4
(growth mindset) MIAHI S LM “REFRHIL
BT A Fn] AR 2 R AR
HET-TH) H bp 2 B NATTRS Y 3 2K A T A o
R, NN LOE R Eeny %5 ) . REFIIR

WL 3 M B AN SRR

(=) THRALH

2021 4F, AR A R B AR T A T
“EBHEF”  (wise intervention) 1K Z rptit] ]
IR LR O MR e 8 H R
AR LS S, R B SR T BUE I B T 13
ORI, i KRR . HAE N e
BBl RS A O A A Ty A 1S
Mkt AU AR “AERRIE"N (narra-
tive representations ) BYF £ U Y0 BE AR
(mental representations of their experiences) %I
MR AU AR AR B RE Sy, 0 A
(mind - sets) Zefk T AATAERE 215 AP e i ¢
TR AR A BEA G, T X S T LU AT
XFFFANE TR A R

AT SE A  FUR A TR 00 UL RE (sub-
jective construal) (WL 1), X2+ FlHE S AL
RS Z 7 A T R T B A AR I A
s b iy Ui (ELREUAE 1Y) e AR RE A% U AT TR
WEAARRE, RJE AT LAtk E A 2R 32 i HY R
Wi, TR, b TR AN A S 2R
T, RS 5 SRR 2 il R A TE R
RO E AL LIS S ST P U N 19D 7= W 8 (WA ]
B2 2] IRDEAR R X P i 2 S 4
XiE AN S B CVERRIR S, — A TR
AR, 2E# A Pl B IR, Al
1A BB WU, 2RI S0 iy R A
WIVRES), TR EARRE S, HA SRR ERORES
RO = ) L

x1 BHNREIHNFEMOELE

BA M”59 B NREES

s SRS PRAMfE MBI TR T
Yk 2 oIS ‘ )
o oA, g D BN ey
AR B gy LB iﬁ;ﬁfw R — 2 5 B iéﬁiﬁﬁ’f CHESIE B0 1
N ’ ©) B al L ainyts TL - 47 y
" s gty PRI CA b

3 3k 1R HE ) 35 B

b = — 7 5 0 2%

e, E— R AR

WE, ASNEA mpy AR,
EAew R FREREAE S

oI A

51 B A e,
KMy 3 &
I CBATERE,
R WORE R Kz
=" e

B, Bk Bk AR, oE ol A fE,
BBk b 55 s

HRIMAE . http: //xuebaobangong. jmu. edu. en/jkb/



20 FERRFM

%24 %

(=) THmHESR

B AR AT 2 208 T Bk 5 Y AE 42
(WFE2), BUMAERERER, 5192 5F AR
BRI AT A FE R EE B ASTh E A
A OB M AR NS, e Uit BIAR S
(saying — is — believing ) [\ W FH 1% 2l o 9 AL HiT THT A9
THNELTE S H AR T, 5 L
EMRAL, BNERRESS5EAN, TE—E0H
Bz S XA ES 55 X TR IEE,
AT RS BhAT A8 B A S TR St AE 2 2 2
M3 BRI — o B UL T 0 T 2 0
B, R IEEERYE . LR,
FHE S H5ENPMERF BT, LR
T (RSN —f” ) BB Rk B A2 Ak
ATy, ANTEIRB S SO IR RIXERR 2 A s R
IaiR &, ik NZRIR NIRRT W R

A, (PRI T FUR R BREE I T, FEE A <k
004G BB I, A AE I) E m X  AR
£ 55 W |51} G D ) 5 X i S
summarizing) IEZCEB, HAFE IR~ 20 Es W)
PUG, SRR M A < < R 2 AR
G M 23 2 e BT A P 2 B4 L AR R
FEMBE Y Stz A Acks &2 5
HRE R AT X, EiREEE RS S AR
PN A FRR YR SE B O 8 RS g
“RIMTZ 5% EM, WK ARG AT
A NN X253 B AR 58 23 Tk T 10009 1%
WO BTRL, R < B RIARLE T AR
W RMER, RZEES 5FATHAR . AR
ViR IT FoR AL EOWAL, DA A T 2 ) il
N7 HE WAL fERE, DATITEEL IR 8] i YA R

R

(reflective

F2 HKBEBETHHESR

THRHEM TR 3 TSt

T TR B H AR

L [0 2 5 35 4 43 0 22 ) 2 1 S
g, BRI HA A m s I, i 5
NG, KM 2 A7 B Y B 5

M2 ICER &R
Wi oy TR

S —koy

2. [MZ5E L RN an LA —

SRR S8 A [ 0 A AR R
AR, AR

B (ZIXT
Fr) L DR

fie, FEARFTE A R AT S g
KBNHR Z . A NETR IR T B, A

AT G

L REEIRE 10 K
e

ST

2. AR R, DR A U, B
N SefiR N AEsE A C RS PR Wi, G1E

iy

IS5 F R R 2 W N
AT

TZ5EML, RACH
R, 2{1EA R A IH A

G155 15 3 R R 55 0 A4
PryE X

LA AR A E

G2 D AR RRAF R 2 E (5
2. HETAER (XARTHBIN, HE, Hi
WAl T HUR AT B R T )

5 =Ry J32H]

3. Al

WYZ5% £k, bR
BEHRELR, 4G HaCM
AN ZE R B AT T B, AT K
THNAENA L2

=, RKEBBETMEARMER
FiL I

Yeager KAAE <<E§j§>> Ze i bAY R 7Y T
T AR B A R AT s T Ok

VE o IR UG B TR A T B e E AT 1 i
I R ANEE =05 AR AT TSI, AR
T EBEATHOCE . BEALX RS (RTC), T
KR HAMGERMER 75 B FO7 4 JUER e A
VEREA . BFFE R B, O BLEZE T B g A

HRIMAE . http: //xuebaobangong. jmu. edu. en/jkb/



%5

WA, . KRBT AR | AR FIALE S P R 21

2 TR R IR BT 0. 11 MARiEZE R
R AN SRS M AFAE SRR IRAT R A [ PRI 23 B,
AP AR, T EL AR B R T R AL (RS I
25% R, FAER] T ARSI, X T
AR = 1A TR o) i AR R Y L 4 S O
s CFE2E 3 ANE IR ) o X PR 1 B 2 T
WATE) THESE, MR it 4 2 bl
(AR Bt R B IR ) RO, B o
M3 AE R TR 6 A E R Ak
R T TAEA R A FAL A AR YRR 7 TR
A A AN A BAS R 7

TEXT T RO e, OB R
T, R LR B 3G E P PG AR R Y
Macnamara, Sisk #1 Butler, %5 8{R K 2% ) Ham-
brick I Burgoyne, #¢[E % T £ K21 Bates DL AT
P 22 PR 22 K22 1Y) Moreau (O BRAMF 57 AT BA A9 FFf
VAN, e S UK B LA T A IR
FOMSTR AT TR, MO R A A Y
R AR, ORI AT  H AR
AR 2 R K 22 i 284k, TAEE AU BLUR 2 T
FORFERILEE T ARG RER” 2 A Nk
RURAE 520 U A &R, Tl X A7) 29 1
R B+ WA T o e, KB 43 DAL
RCRIE A 37 SR BE R, B A R 4
THA SFEHAIR A RS 2R A
A A 1l A AR A T B8 il gt R A (R R
[, Bates BF5 A1 BAFA S5 b [ 06 2K 5 1) JL 3 Ry
H T Dweck 75 1988 AERYZMATFY, K B KA
SR IFARE AR ) LB 2 D) BRI SO L R Ml 1Y
PR R A S A B R RE ST, £
R B R g N 2 i 1) T2 ) B, i E A
YRR A o) TR ELE bR B R B 4E A
FERWMPL G & EAEIR S 52,

M, AicE B % TR ER

T J5E 5, R Y R A A SRR Dweck
SFNHTEIRATE IR . TR E K
AT RS IR, R T T RO AR R,
XA R BT TSR] BEAFAE (Y ) R4 R AT T (0]
JE T R4, 5 T SRR Y D3R A e g0
WHREN AL THE, W1 R B+ FiE
M N AHESR (LI 1), A BSR4 T U

MOREIE . STk A BRIk, MRS (fE
SXARG) MNE RS (THit) BE1EH
TLHEARG (EWAE) AOHTHUE,

LR

€ e

1 BREBETFRHZMESER

(—) Efil: Z5FNHL

1o RMEC BB

TEAE T, A B ELAE T T B8 I Yeager
AR RIS . AN EALA O iR Y R 2 T3 5 T
Y (WP, AR ) mERE TS TIF A,
I 1A BAAE B B I (R B % JUAR 2 A BT A T A b
FHEEAT IR, (F Gk A A AR sl T St it
SRk 2 S R A {1 Il Dl s AN 9F P S A3
Je A T HERROZARSE R, TP BT & 4 EUN
Ui W RBORMICER TAE R — > Hilid 1
HR T e A B rp IR B R B, JF6f
TE S AR TR 2 AR v B8 A 0 33K 26 Bk 5 P 17
PRI sE =, BHORIESE I ATEIE B A B[R] 2315
FEBRA SR, PR RBLE LRI R, T
BORAFBIWT TSR e SE R R S L 5, X
ST FAAE—EMAZAL, BRILZ 51, #F5E
TG FHE] TS5 H OB R, BT
i PP ST E R 2 AR B sl P Y TE B 0, HE B
A AR LARE Ty i MR A T T T g
IEAAFAERS R Ty GE I OB 2

2. teAEBRYE,

VR SRS A A B S T AR Y, TR
SIRMARGE AL, T IEARBAECR , WATE AL
— PSR A (mindset context perspective )
REHESHHERIEE 5, X, TIAMN
AABBHAER I B IR, Lt FEXDR
ARSI, AT B
JRA R 5 2l R S AR O e [ 5 A AR Y
JRCR LT ) 1 e L AR OGP, X R Y
AT R AE T I B ARE T, 5 2T SN )
It TEALERITRRE T, R BFINETEE

HRIMAE . http: //xuebaobangong. jmu. edu. en/jkb/



22 FERRFM

%24 %

W R T IRRCR, SFEAE— SR b XK
| RO AERS S A T B S it v 3 57 3]
THIXBhG . WIRE B TRy 2, TRy
I A R

() B THUNER AT

1. PREFE (Fidelity)

TEAHET, Dweck S ANVNAT BE I B4 1
WOFAR “HIER” B EUEE T, 22
BB LRYEER T, R B T e
BMFHA R K A4 107 ok 2 AR %
AX B A BOR R T RAEZR R, B 4k
R R PSP i R ) 7 SR P T R N B A R P 5
AR DY SRR T AT h e 4k
BAFAERY 55 DRI ALE AT Bt AT 53 FhAS TR
M T s, SR K, R Z A B
SHEIE R T FHESL ARG, HE AR+ N 2
S BREAT55 A e R U il T TR 42
PR RL 2 2 BAMPFRESFEESIZ
R PR A, L RS S
[ SE T i S8 2 1 15 A T 1R
AR ORI o R R 2T ORI RS 1 K
T (The Incremental Theory of Personality Interven-
tion, fEIFR ITPI) 2 | 44k

2. Rlegeitiik,

TER A B AT T SR b, BIFFE A X
KN TFM (prevegistered ) -5 7 7 B HE U 4 I 43
Hr (independent data collection and processing), iX
FEARUATDARIER WL, ATE, thar, Bl dsgm
THFFEE RS S B SS R B RS O o BT BEORAERL
FRUEE T 0 H S ), T A YT TUHE
B TR DL R i A R A TR e, S b
B RAFEAE WA, SR THIT ST 45 R m] {5 B2
MM, 5 2R T IR 5 T s
AL & B 5 DX O3 T, XRE [ RE 7T LA T
FE M E NPT A AF B

WA NEIIERE T IT 15 b RIA R 2 2 B[R]
ZEe, e S{# A ITT (intent — to — treat, 24T
A2 5%, RS RAEZ THNA) 7
Brivgmfee, THUZ TR, HIZESE TOT (treat-
ment — on — the — treated , W43 HT T S R ER|EZ
TRETHMNSSE, MAERANS5%) B
fi, MEBTHURA M, X B R G
TERE— P IRE,

3. P,

Dweck SFBEOR TR T WA, BRI
b AR LSS A AP B HHE SR 22— B
N T g gl g K AR 4 F TAE 7R RE AR
FEL A0 SRR AR ), TC R X
PRI S a0, SEma 250 i HERT . SE R ZE R Aot
FETHTE R T IRRE T (5.0 hRAS) #2447 A
HEMIE B 2% 4 H R HAEN, 2022
AR, WFRTIEAG O AFSE IS | FEAR R | A
FE, BAIBCEXT A | RN, B s &
CEAR R A RS 5 T AR R e el B S it
(15 WA AL A T Y BT e AT B 5E, ek
BEA 6 WT WA hrifE

B, RkEMD: BREIZEH
iE

21 e Dk, 56 B0 32 R BEAR B 2 %
T B B0 T Bl AN 0 2 A UBE R TR
U, JoBE, MUK BUEYE T e — R AR 2

T THT X ol A 75 S e S5 T AR 1 I
fie, HEFMF A E M LFEE Yeager il Dweck TA N
“HRURT LSS 1 HE 2B AU IR RO T
St RGNS R PR U A R e
IEHREN 5, XARB B RS
el SRHEH RIRFZREY, (HXIEERFREE S
BB EMRPEE, TR S B AL T N B B
BB, fESE—Ie—R B P B e, AR,
— L O AR ) N RIS RS R, B
INH—ZHL—728, HIRR T8 BRI
Mr S Z Bl & A2 S RAFTE I i A L &= L Ty,
B AR Bk AT S T & 0 A0 B0 ) i T
B DI 2 R AT &, g
UL FERR S HENBENE, xR, ¥
KRB RSk . 2 5# M HE L% ZUTH
RS, BHET, CAMESEESEIT LSS T E
OHEI A A LA T 3800 > 3 e %3 A 4 5
B ARG T T L e

[ &%k ]

[1] ARONSON J, FRIED C B, GOOD C. Reducing the
effects of stereotype threat on African American college
students by shaping theories of intelligence [ J]. Journal

of Experimental Social Psychology, 2002, 38 (2). 113

HRIMAE . http: //xuebaobangong. jmu. edu. en/jkb/



%5 W BRAT, 4. BURBURZE T AR | FEFPLE Bz H R 23
-125. [J]. Psychological Review, 2018, 125 (5):. 617
2] GOOD C, ARONSON J, INZLICHT M. Improvin —655.
[2] , , proving

adolescents’ standardized test performance: An interven-
tion to reduce the effects of stereotype threat [ J]. Journal
of Applied Developmental Psychology, 2003, 24 (6):
645 - 662.

BLACKWELL L S, TRZESNIEWSKI K H, DWECK C S.
Implicit theories of intelligence predict achievement across
an adolescent transition: A longitudinal study and an in-
tervention [ J]. Child Development, 2007, 78 (1):
246 -263.

DONOHOE C, TOPPING K, HANNAH E. The impact of
an online intervention ( Brainology) on the mindset and re-
siliency of secondary school pupils: A preliminary mixed
methods study [ J]. Educational Psychology, 2012, 32
(5): 641 -655.

ANON. Award for distinguished scientific early career con-
tributions to psychology: David S Yeager [J]. American
Psychologist, 2020, 75 (9): 1266 —1268.

PAUNESKU D, WALTON G M, ROMERO C, et al.
Mind — set interventions are a scalable treatment for aca-
demic underachievement [ J ]. Psychological Science,
2015, 26 (6): 784 -793.

YEAGER D S, ROMERO C, PAUNESKU D, et al. U-
sing design thinking to improve psychological interven-
tions; the case of the growth mindset during the transition
to high school [J].
2016, 108 (3): 374 -391.

ER, HXE. NEBEFEHNBEL. 2F L8
BERBREEY R [J]. SEMAFHE, 2015, 23
(4): 621 -631.

kK, BT, BREA, . LE KA L4 TR
wh M ERA® [J]. <2 FIEH, 2021, 41
(3): 195 -203.

Journal of Educational Psychology,

[10] YEAGER D S, HANSELMA N P, WALTON G M, et

al. A national experiment reveals where a growth mindset

improves achievement [ J ]. Nature, 2019, 573

(7774) . 364 —369.

[11] DWECK C S, YEAGER D S. A growth mindset about

ntelligence [ M ]. //Handbook of wise interventions;
How social psychology can help people change. New

York: The Guilford Press, 2021 9.

[12] WALTON G M. The new science of wise psychological

interventions [ J]. Current Directions in Psychological

Science, 2014, 23 (1). 73 -82.

[13] WALTON G M, WILSON T D. Wise interventions; Psy-

chological remedies for social and personal problems

[14]

[15]

[16]

[17]

[18]

[19]

[20]

[21]

[22]

[23]

[24]

[25]

DWECK C S. From needs to goals and representations
Foundations for a unified theory of motivation, personali-
ty, and development [J]. Psychological Review, 2017,
124 (6): 689 —719.

LEVY SR, CHIU C Y, HONG Y Y. Lay theories and
intergroup relations [ J]. Group Processes & Intergroup
Relations, 2006, 9 (1): 5-24.

DWECK C S. Can personality be changed? The role of
beliefs in personality and change [J]. Current Directions
in Psychological Science, 2008, 17 (6): 391 —394.
YEAGER D S, WALTON G M. Social — psychological in-
terventions in education; they’re not magic [J]. Review
of Educational Research, 2011, 81 (2):. 267 —-301.
YEAGER D S, JOHNSON R, SPITZER B ], et al. The
far — reaching effects of believing people can change: im-
plicit theories of personality shape stress, health, and a-
chievement during adolescence [J]. Journal of Personal-
ity and Social Psychology, 2014, 106 (6): 867 —884.
YEAGER D S, RONALD D E, DWECK C S. Why in-
terventions to influence adolescent behavior often fail but
could succeed [J].
ence, 2018, 13 (1): 101 —122.

LEE H R, SANTANA L M, MCPARTLAN P, et al.

Perspectives on Psychological Sci-

Components of engagement in saying — is — believing exer-
cises [ J]. Current Psychology, 2023, 42 (17);
14903 - 14918.

REGE M, HANSELMAN P, SOLLI I F, et al. How
can we Inspire nations of learners? An investigation of
growth mindset and challenge — seeking in two countries
[J]. American Psychologist, 2021, 76 (5): 755
-1767.

MOREAU D. How malleable are cognitive abilities? A
critical perspective on popular brief interventions [ J].
American Psychologist, 2022, 77 (3) . 409 —423.
MOREAU D, MACNAMARA B N, HAMBRICK D Z. O-
verstating the role of environmental factors in success: a
cautionary note [J]. Current Directions in Psychological
Science, 2018, 28 (1): 28 -33.

SISK V F, PBURGOYNE A, SUNJ, etal. To what ex-
tent and under which circumstances are growth mind —
sets important to academic achievement? two meta — ana-
lyses [ J]. Psychological Science, 2018, 29 (4):
549 -571.

LI'Y, BATES T C. You can’t change your basic ability,

but you work at things, and that’s how we get hard things

HRIMAE . http: //xuebaobangong. jmu. edu. en/jkb/



24

FERRFM

%24 %

[26]

[28]

[30]

[31]

[32]

[33]

[34]

[36]

done; Testing the role of growth mindset on response to
setbacks, educational attainment, and cognitive ability
[J].
2019, 148 (9): 1640 —1655.

BURGOYNE A P, HAMBRICK D Z, MACNAMARA B

N. How firm are the foundations of mind — set theory? the

Journal of Experimental Psychology — General,

claims appear stronger than the evidence [ J]. Psycho-
logical Science, 2020, 31 (3). 258 -267.

DWECK C S. The choice to make a difference [J].
Perspectives on Psychological Science, 2019, 14 (1):
21 -25.

YEAGERD S, DWECK C S. What can be learned from
growth mindset controversies? [J]. American Psycholo-
gist, 2020, 75 (9): 1269 -1284.

WALTONGM, YEAGERDS. Seed and soil: psychologi-
cal affordances in contexts help to explain where wise in-
terventions succeed or fail [ J]. Current Directions in
Psychological Science, 2020, 29 (3). 219 -226.
DENWORTH L. Debate arises over teaching “ growth
mindsets” to motivate students [ J/OL]. (2019 —08 —
12) [2022 -03 -26]. https: //www. scientificameri-
can. com/article/debate — arises — over — teaching —
growth — mindsets — to — motivate — studens/.

BURNETTE J L., RUSSELL M V, HOYT C L, et al.
An online growth mindset intervention in a sample of rural
adolescent girls [ J]. British Journal of Educational Psy-
chology, 2018, 88 (3). 428 —445.

GANIMIAN A J. Growth — mindset interventions at scale
Experimental evidence from argentina [J]. Educational
Evaluation and Policy Analysis, 2020, 42 (3). 417
—-438.

COSTA A, FARIA L. Implicit theories of intelligence
and academic achievement: A meta — analytic review
[J]. Frontiers in psychology, 2018 (9): 1 -16.
OECD. PISA 2018 Resuts ( Volume 1): What School
Life Means for Students’ Lives [ M]. Paris; OECD Pub-
lishing, 2019. 203.

CHAO M M, VISARIA S, MUKHOPADHYAY A, et
al. Do rewards reinforce the growth mindset? Joint effects
of the growth mindset and incentive schemes in a field in-
tervention [ J]. Journal of Experimental Psychology,
2017, 146 (10) . 1402 —1419.

PORTER T, MARTINUS A, ROSS R, et al. Changing
learner beliefs in south African townships: an evaluation
of a growth mindset intervention [ J]. Social Psychologi-
cal and Personality Science, 2020, 11 (7). 991
—-998.

[37]

[38]

[39]

[40]

[41]

[42]

[43]

[44]

[45]

[46]

YEAGER D S, DWECK C S. What can be learned from
growth mindset controversies? [J]. American Psycholo-
gist, 2020, 75 (9): 1269 -1284.

PROCTOR E, SILMERE H, RAGHAVAN R, et al.
Outcomes for implementation research: conceptual dis-
tinctions, measurement challenges, and research agenda
[J]. Administration and policy in mental health and
mental health services research, 2011, 38 (2):. 65
-76.

BURNETTE J L, BILLINGSLEY J, BANKS G C, et
al. A systematic review and meta — analysis of growth
mindset interventions: For whom, how, and why might
such interventions work? [ J]. Psychological Bulletin,
2022, 149 (3-4). 174 -205.

RIENZO C, ROLFE H, WILKINSON D. Changing
Mindsets: Evaluation Report and Executive Summary
[M].
2015 9.
DOMMETT E J, DEVONSHIRE I M, SEWTER E, et

London: Education Endowment Foundation,

al. The impact of participation in a neuroscience course
on motivational measures and academic performance
[J]. Trends in Neuroscience and Education, 2013, 2
(3-4): 122 -138.

LIN - SIEGLER X, AHN J N, CHEN J, et al. Even
Einstein struggled: Effects of learning about great
scientists’ struggles on high school students’ motivation to
learn science [ J]. Journal of Educational Psychology,
2016, 108 (3): 314.

SCHMIDT J A, SHUMOW L, KACKAR - CAM H Z.
Does mindset intervention predict students’ daily experi-
ence in classrooms? A comparison of seventh and ninth
graders’ trajectories [ J]. Journal of Youth and Adoles-
cence, 2017, 46 (3): 582 -602.

R BINNING K, WANG M T, AMEMIYA ]J. Persistence
mindset among adolescents: Who benefits from the mes-
sage that academic struggles are normal and temporary?
[J]. Journal of Youth and Adolescence, 2019, 48
(2): 269 -286.

GANDHI J, WATTS T W, MASUCCI M D, et al. The
effects of two mindset interventions on low — income
students’ academic and psychological outcomes [ J].
Journal of Research on Educational Effectiveness, 2020,
13 (2): 351 -379.

DEBACKER T K, HEDDY B C, KERSHEN J L, et al.
Effects of a one — shot growth mindset intervention on be-

liefs about intelligence and achievement goals [J]. Edu-

cational Psychology, 2018, 38 (6): 711 —733.

HRIMAE . http: //xuebaobangong. jmu. edu. en/jkb/



555 W beAn, 4. BURBUEAET TR AL | A FIALE B R R 25

[47] JOROSZ G, PETER - SZARKA S, BOTHE B, et al. chievement differently across secondary schools? Unpac-
How not to do a mindset intervention: learning from a king the causal mediation mechanism from a national mul-
mindset intervention among students with good grades tisite randomized experiment [J]. Journal of research on
[J]. Frontiers in Psychology, 2017, 8. 1 —11. educational effectiveness, 2021, 14 (3) 617 —644.

[48] MCCABE J A, KANE - GERARD S, FRIEDMAN - [52] PORTER T, MOLINA D C, BLACKWELL L, et al.
WHEELER D G. Examining the utility of growth — mind- Measuring mastery behaviors at scale: The persistence,
set interventions in undergraduates: A longitudinal study effort, resilience and challenge — seeking task ( PERC)
of retention and academic success in a first — year cohort [J]. Journal of Learning Analytics, 2020, 7 (1): 5
[J]. Translational Issues in Psychological Science, -18.

2020, 6 (2). 132 -146. [53] HUANG Z, WEI X, LU R, et al. Whether and how

[49] SUH E K, DAHLGREN D J, HUGHES M E, et al. can a growth mindset intervention help students in a non
Conditions for success: Fostering first — year students’ — western culture? Evidence from a field experiment in
growth mindset in developmental mathematics [J]. Jour- China [J]. Educational Psychology, 2022, 42 (7):
nal of The First — Year Experience & Students in Transi- 913 -929.
tion, 2019, 31 (2): 63 -78. [54] XIA R, ZHANG P, LIU R, et al. The beneficial effect

[50] What Works Clearinghouse. Growth Mindset Intervention of growth mindset intervention for adolescents in economi-
Report [ EB/OL]. (2020 -01 -19) [2022 - 03 - cally disadvantaged areas of China []J]. Journal of Pacif-
28]. https: //ies. ed. gov/pubsearch/pubsinfo. asp? ic Rim Psychology, 2022, 16. 1 -9.

pubid = WWC2022006.

[51] QIN X, WORMINGTON S, GUZMAN - ALVAREZ A, \ o
(TTHERE ., 5454E)

et al. Why does a growth mindset intervention impact a-

The Evolution, Mechanism and Influencing Factors of
Growth Mindset Intervention

YANG Xiao-li'"*, YANG Jian-mei'”’, CHEN You-ping’
(1. School of Psychology, Northwest Normal University, Lanzhou 730070, China;
2. Key Laboratory of Behavior and Mental Health, Lanzhou 730070, China ;
3. Institute of law, Southwest University of Science and Technology, Mianyang 621000 , China)

Abstract; Growth mindset intervention defines as people using a technique that is accurate and has implicit theo-
ries of intelligence to change their subjective construal about themselves, others and the environment. Its major hy-
pothesis is that people can subjectively create and reinterpret the intelligence in psychological process, therefore im-
prove their behaviors. After the initial stage, expansion stage and dispute stage, the growth thinking intervention
has formed a relatively fixed implementation framework in practice. The factors that affect the effectiveness of
Growth mindset intervention are: subjective psychological interpretation, social and cultural system and interven-
tion design. Good customization, high fidelity, scientific design and proper statistical methods are the guarantee of
good growth mindset intervention. The mutual promotion of evidence-based theory and practice is the future devel-
opment direction of growth mindset intervention.

Key words: growth mindset intervention, mechanism, historical stages, influence factor
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